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School Context and Highlights
At Oakbank Area School we want our students to Learn, Achieve & Succeed and 2016 saw a number of new ventures
alongside the regular events to help our students do this.
These have included the formalisation of the Civics program with a focus on the PERMA+ Model, the amalgamation and
movement of Visual Arts and Photography to the renovated Paech building, the development of the Makerspace Centre with its
robotics and 3D printing studio, and the rejuvenated school website for current and prospective families.
Our students have experienced success in academic competitions and their School Based Apprenticeships. Also, a significant
number of Oakbank students have participated in a variety of activities including the successful Deadly Awards, Ikeda
Japanese Exchange, the Adelaide Show Program with Reserve Grand Champion, Remembrance Day. We participated a wide
range of sports with 25 teams across 9 sports with the Open girls basketball team reaching the Semi Finals- all the while they
looked amazing in their new uniforms designed by our students. We also shone in Athletics where we came 3rd overall with
both Sophie Yeates and Alice Perkins achieving records.
I’d like to thank the parents for trusting us with their children and their great support over the year. We value your input at all
times. So many events would not happen without all of you, including the Election Fundraiser at the beginning of the year!
Our teachers have had a big year of learning too. Oakbank teachers are lifelong learners and this year this included Positive
Education training, Words Their Way, Task Design, SACE Clarification, Jolly Phonics and Kimochi to name a few.
In mentioning staff we have farewelled many teachers, yet we need to farewell long standing staff members Karyn Rusby and
Chris Kelly. We wish them well in their future endeavours and retirement.
Kylie Eggers, our Principal, also left at the end of 2016.
DECD has started to acknowledge the dedication of its staff and longevity of our Service.
In 2016 we acknowledged:
30 years: Janet Mattingly, Bev Bonython, Annie Bainger, Brenton Hoskin and Joe Mabarrack.
40 years: Paul Brokensha, Mary Feijen, Lawrie Cresp and Christine Kelly.

Governing Council Report
I have had the privilege of chairing the OAS School Council for a number of years and it continues to be an honour for me to
represent our students and the community.
One of the main goals of this school is to bring out the full academic potential of each student and to help them achieve
success. With that in mind, the school has embarked on a Positive Education Program called PERMA+. In 2016 the program
was incorporated into the Primary school through all areas of the teaching program and was taught explicitly in the High school
through Civics.
I am very excited about this whole school program and to have it filter into the family groups and communities associated with
the school. It has been proven repeatedly that the mental health and wellbeing of students has a major influence on their
academic achievement. Specifically, teaching our children how to handle social, emotional and physical factors, hand in hand
with academic achievement, can help children build a sense of wellbeing, resilience and positive mental health.
As parents and families we can assist in the process by providing a seamless flow between the standards and expectations at
school and at home to build upon their character and positive outlooks and help them open doors to an optimistic future.
The school has also focused on identifying and building Multiple Pathways for our students. Students are helped to identify their
areas of strength and interest and to choose educational pathways that will both stretch them and provide success. These
pathways include the Australian Curriculum, SACE, VET and School Based Apprenticeships with extensions that include
University, TAFE and work placements. The goal of all these pathways is to develop successful learners who are confident and
creative individuals and active and informed citizens.
I’d like to thank the members of the School Council for taking the risk of getting involved in the lives of their children and helping
the school by sitting on the council. When we take a look around at the school buildings, grounds, staff and students, it’s great
to see the benefits that a bit of caring and involvement can achieve.
I would also like to say thank you to the teachers, support staff and the helpers who have worked with and guided our students
over the course of the year.
Andrew Sinnott
Chairperson, OAS School Council
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Improvement Planning and Outcomes
Teaching & Learning Improvement:
Staff PD focused on task-design and peer–observation; a proforma for AC and SACE was developed. OAS developed the
Makerspace Centre for Digital Technologies; teachers attended STEM PD days and sourced best practice and equipment for
Reception to Year 12s. LexiaCore5 was implemented R-6 and Literacy Pro was planned for through the Library and class
teachers. Strategies for tracking and supporting students in SACE were refined and students achieved credit in Years 10-12;
OAS developed an on-line Curriculum Guide for subject selection.
• 67% Students, 70% teachers and 67% parents agree that teachers provide useful feedback (58%, 86%, 60% 2015).
• 65% Students agree teachers give opportunities to do interesting things (60% 2015).
• 71% of parents agree their child’s learning needs are being met (53% 2015).
• 74% Reading Comprehension and 71% Mathematics students are at the achievement standard (PAT-R 58%, PAT-M 54% in
2015).
• Average ATAR increased by 3 (49 in 2016).
• VET participation, and apprenticeships increased (46 students (10 ASBAs), 53% 2016, 22% 2015).
In 2017 OAS will be part of the Collaborative Impact program across the Heysen Partnership that will focus on pedagogy which
should see our small growth gain momentum.
Effective Communication:
OAS increased contact with parents to share student progress through notes, phone, social media, the school website and
Stoplight Reporting. Unfortunately there were issues in attaining and maintaining regular mentors for specific students. This will
be addressed early in 2017.
• 100% of homegroup teachers contacted parents early in the year; this waned across the year for some.
• 67% (+19% undecided) of parents agree that the school works with them to support their child’s learning (53% agree + 27%
undecided 2015).
• 67% Parents, 54% Students, 78% Staff agree that the school takes their opinion seriously (54%, 45%, 73% 2015).
OAS also planned for the 2017 adoption of the Daymap Learner Management system to ensure that stakeholders can
effectively communicate. This, together with support and emphasis on relationships, should further develop our communication.
Positive Wellbeing:
A PERMA+ focus was further developed within the school: a teacher was allocated to plan and publicise our approach, source
Professional Development for teachers, source guest speakers and coordinate the collation of resources to ensure
sustainability. In 2017 this will be led by a team with emphasis on how to improve the MDI results.
Although a process to nominate overarching Student Leaders as advocates and figureheads was written and implemented, the
role was not seen as an honour. However other leadership opportunities for students were promoted and developed such as
the very successful Student Leaders Camp in November. Lunch activities and school clubs were developed in line with student
interests such as the drama, music and LegoLeague clubs. Student attendance and lateness were more deeply analysed with
targeted intervention and ongoing follow up occurring. Unexplained Absences R-12 were down however 65% of all absentees
were by 12% of students.
Effective School & Community Partnerships:
Timely emphasis was placed on transition into and throughout the school. The specifics eg dates, times and requirements were
communicated broadly which led to an increase in students from feeder schools. OAS and HCCS worked together to co-teach
SACE for mutual benefit and the JUA was ratified. The Website and Facebookpage were reviewed and made current to reflect
a positive school image. In September OAS underwent an External School Review; the report is posted on the school’s website
and the 2017 Site Improvement Plan has this in mind.
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Performance Summary
NAPLAN Proficiency
The percentage of non-exempt students enrolled in the school at the time of NAPLAN testing, who have
demonstrated achievement in NAPLAN proficiency bands above the National Minimum Standard for Reading
and Numeracy (DECD SEA). The Standard of Educational Achievement (SEA) is defined as children and young
people progressing and achieving at or above their appropriate year level.

Reading

Data Source: DECD special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, September
2016.*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less
than six across all cohorts.

Numeracy

Data Source: DECD special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, September
2016.*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less
than six across all cohorts.
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NAPLAN Progress
The data below represents the growth of students from 2014 to 2016 in the NAPLAN test relative to students
with the same original score, presented in quartiles.

Reading
NAPLAN progression

Year 3-5

Year 5-7

Year 7-9

State (average)

Lower progress group

25%

12%

26%

25%

Middle progress group

50%

35%

48%

50%

Upper progress group

25%

53%

26%

25%

Data Source: DECD special extract from Student DataWarehouse, September 2016.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Due to rounding of percentages, data may not add up to
100%.

Numeracy
NAPLAN progression

Year 3-5

Year 5-7

Year 7-9

State (average)

Lower progress group

0%

41%

22%

25%

Middle progress group

71%

35%

63%

50%

Upper progress group

29%

24%

15%

25%

Data Source: DECD special extract from Student DataWarehouse, September 2016.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Due to rounding of percentages, data may not add up to
100%.

NAPLAN Upper Two Bands Achievement
This measure shows the number of non-exempt students enrolled at the time of NAPLAN testing who have demonstrated
achievement in the relevant NAPLAN higher bands.

No. of students who sat No. of students achieving in % of students achieving in
the test
the upper two bands
the upper two bands**
Reading

Numeracy

Reading

Numeracy

Reading

Numeracy

Year 3 2016

14

15

2

0

14%

0%

Year 3 2014-16 Average

9.3

9.7

3.0

0.7

32%

7%

Year 5 2016

8

8

3

0

38%

0%

Year 5 2014-16 Average

11.0

11.0

2.7

0.7

24%

6%

Year 7 2016

21

21

4

1

19%

5%

Year 7 2014-16 Average

24.0

24.0

5.0

1.3

21%

6%

Year 9 2016

35

35

4

3

11%

9%

Year 9 2014-16 Average

38.0

38.0

2.7

2.0

7%

5%

Data Source: DECD special extract from NAPLAN SA TAA data holdings, August 2016.
*NOTE: Reporting of data not provided when less than six students in the respective cohort.
**NOTE: Percentages have been rounded off to the nearest whole number.
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South Australian Certificate of Education - SACE
SACE Stage 2 Grades ʹPercentage of grades that are C- or above
for attempted SACE subjects (SEA).
2014

2015

2016

81%

88%

86

Data Source: SACE Schools Data reports, extracted January 2016.
*NOTE: Reporting of data not provided when less than six students in the respective cohort.

SACE Stage 2 Grade distribution
Grade

2014

2015

2016

A+

0%

0%

0

A

6%

0%

0

A-

1%

3%

8

B+

8%

4%

8

B

10%

7%

16

B-

14%

11%

14

C+

17%

22%

8

C

12%

16%

22

C-

13%

25%

10

D+

4%

4%

6

D

4%

5%

4

D-

6%

2%

0

E+

1%

0%

0

E

3%

2%

4

E-

1%

0%

0

N

1%

0%

0

Data Source: SACE Schools Data reports, extracted January 2016.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Due to rounding of percentages, data
may not add up to 100%.

SACE Completion - Percentage of completers out of those
students who had the potential to complete their SACE that
year.
2014

2015

2016

82%

80%

93%

Data Source: SACE Schools Data reports, extracted January 2016.
*NOTE: Reporting of data not provided when less than six students in the respective cohort.

Percentage of year 12 students undertaking
vocational training or trade training
Percentage of year 12 students attaining a year 12
certificate or equivalent VET qualification

2014

2015

2016

52%

50%

71
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School Performance Comment
From the data available it is evident that there have been small improvements in 2016 that need continued focus in order to be
extended. The analysis and use of reliable, quality data will enable teachers and leaders to make informed choices about their
teaching plans and programs. Teachers need to use data regularly, to track students’ progress and to take necessary and
timely actions to provide targeted and tailored support.
In regards to SACE, we achieved the highest completion rate for a number of years. Many of these students would not have
done so without VET which aligns to our emphasis on Multiple Pathways for all students. There was very little moderation
movement within SACE subjects. Although there are less failing grades than in previous years for our Senior Students, the
aggregation of grades in “the middle” continues but will be addressed through continued emphasis on improved pedagogy and
task design. This “middle-ness” is reflected in the NAPLAN also where many students achieve the SEA however a very small
proportion are in the higher bands although the majority of students for each year level and test have demonstrated growth at
the Middle or Upper level. The Numeracy results do not align to the Literacy and this may be due to several personnel changes
in Mathematics for these students and the recent emphasis on whole school literacy practices.
Additional Data:
Running Records: 77% of Year 1 & 2 students achieved middle or upper level growth in Running Records.
PAT- Maths& Reading: 74% (Reading) & 71% (Maths) of students in Years 3-10 achieved the age appropriate achievement
standards compared to 58% and 54% respectively in 2015.
A-E Data: 2016 was the first year that whole school and successive A-E data were analysed. This data suggests there is
inconsistency in the marking and grading of students' work particularly between the Primary and Middle School areas and that
standardised test results do not align significantly to end of semester grades. This is most obvious where students move to
Year 7, where many more are allocated an A, compared with their Year 6 results of the previous year. There is a need to work
together across the sub-schools, to ensure that the curriculum progression is planned and mapped to provide congruence and
coherence for learners, particularly for the subjects not explicitly described in the AC.
In 2017 improvements to this data will be through a refined and focused Site Learning Improvement Plan and the pedagogical
shift brought about by the Collaborative Impact program. The time for the additional analysis, programming and collaboration
will be achieved through the Early Finish one day a week for staff professional development.

Attendance
Year level

2014

2015

2016

Reception

83.5%

82.6%

98.9%

Year 01

85.2%

94.3%

100.0%

Year 02

90.1%

88.5%

100.0%

Year 03

92.4%

93.6%

97.7%

Year 04

93.7%

93.9%

95.0%

Year 05

93.4%

89.0%

98.1%

Year 06

88.1%

92.5%

98.2%

Year 07

92.0%

84.2%

98.2%

Year 08

90.3%

92.8%

95.2%

Year 09

89.2%

86.0%

94.5%

Year 10

86.6%

86.5%

96.0%

Year 11

87.2%

84.7%

94.6%

Year 12

93.4%

79.0%

83.5%

Secondary Other

96.9%

Total

89.6%

Data Source: Site Performance Reporting System, Semester 1 Attendance.
Note: A blank cell indicates there were no students enrolled.

68.3%
87.1%

95.0%
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Attendance Comment
* Please note that the 2016 Semester 1 attendance data has come from a non-validated source (The Student Data Warehouse,
extracted October 2016) due to a technical error in the data collection process.
The OAS attendance rate for 2016 is closer to 89%.
In 2016 the OAS attendance policy was reviewed. There was a concerted effort in following up habitual non-attenders to the
point of referral to Support Services. This resulted in several students utilising school support to contact other education
providers and potential employers. OAS was found to be compliant in the ESR for attendance.

Behaviour Management Comment
Students can only learn if they are in a safe and productive environment.
As in previous years, the majority of serious behaviour concerns were raised by a minority of students and usually occur
towards staff or during breaktimes.
To be celebrated is the increase in the proportion of respondents who agree that student behaviour is managed well at OAS
(52% parents (35% 2015), and 32% students (32% 2015), 39% staff (28% 2015)) and those who feel students are safe at
school (86% parents (14% undecided and 77% 2015), 77% students (73% 2015), 87% staff (86% 2015).
OAS works to prevent repeat behaviours and searches for the root cause to behaviours.

Client Opinion Summary
Parents, staff and students were happy with Oakbank Area School in 2016. We are very grateful to the individuals who took
the time to express their thoughts in the Annual Opinion Surveys.
The majority of stakeholders agree that the grounds are well maintained. Improvements of 2016 included the installation of
Stage 3 of the Primary Playground, the amalgamation and redevelopment of Visual Arts and Photography into the Paech
building, the widening and surfacing of the carpark and the purchase of lockers and computers.
Parents, students and staff all reflected an improvement where they thought that teachers treat students fairly; this comes from
a concerted effort to ensure that all stakeholders are listened to before decisions are made.
Yet this result does not compromise behaviour management as all groups thought that student behaviour was managed better
than in previous years at OAS.
For each category of the Student Opinion Survey there was improvement, except where there was a high result already for
teacher expectations, which remained stable. However, in the parent survey 19% of parents were unsure of whether teachers
had high expectations of their child indicating a lack of consistency across the staff.
There was a decline where staff thought that students received suitable feedback, but an improvement in the feedback that they
receive on their own work.
Where stakeholders were asked for what they would like OAS to start, stop or keep doing, there was a varied response across
the various areas of the school. Our excellent Agriculture, Sports, ICT, and Photography learning areas and the improvement
agenda all received positive mentions.
The most common area for improvement was in school communication to students and parents about learning, student
achievement and wellbeing.
Although improved over the last two years, this will in part be addressed through the implementation of the Daymap - Learner
Management System in 2017.
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Intended Destination
School
Leave Reason

Number

%

Employment

4

6.3%

Interstate/Overseas

4

6.3%

Other

2

3.2%

Seeking Employment

4

6.3%

Tertiary/TAFE/Training

4

6.3%

Transfer to Non-Govt School

1

1.6%

Transfer to SA Govt School

20

31.7%

Unknown

24

38.1%

Unknown (TG - Not Found)

0

NA

Data Source: Education Department School Administration System (EDSAS) Data extract Term 4 2016.

DECD Relevant History Screening
OAS is required to comply with the DECD Criminal History Screening requirements provided in October 2015.
The DCSI flow chart is followed to determine whether DCSI screening is required.
In summary the responsibilities involve:
1. Sighting and recording clearance information on EDSAS or HRS system (or maintaining copies).
2. Verifying the identity of first time visitors and noting verification next to their name in the site’s sign in book.
3. Establishing shared-use agreements with community groups.
4. Maintaining the accuracy of screening information on EDSAS, HRS or site files.
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Teacher Qualifications and Workforce Composition
All teachers at this school are qualified and registered with the SA Teachers Registration Board.
Qualification Level

Number of Qualifications

Bachelor Degrees or Diplomas

36

Post Graduate Qualifications

20

Data Source: DECD HR Management Reporting System, extracted Term 4 2016.

Please note: Staff who have more than 1 qualification will be counted more than once in the above qualification
table. Therefore the total number of staff by qualification type may be more than the total number of teaching
staff.

Workforce Composition including Indigenous staff
Teaching Staff

Non-Teaching Staff

Indigenous

Non-Indigenous

Indigenous

Non-Indigenous

0.0

21.6

0.0

7.6

0

25

0

11

Full-Time Equivalents
Persons

Data Source: DECD HR Management Reporting System, extracted Term 4 2016.

Financial Statement
Funding Source

Amount

Grants: State

120037

Grants: Commonwealth

30404

Parent Contributions

129290

Fund Raising

648.20

Other

0

Data Source: Data Source: Education Department School Administration System (EDSAS).

2016 School Annual Report: Tier 2 Funding Report*
*Tier 2 funding provides additional resources to support students who are unlikely to obtain the desired outcomes without further support.

Tier 2 Funding
Section

Tier 2 Category (where applicable
to the site)

Briefly describe how the 2016 funding was used to improve the relevant Outcomes achieved or progress
Standard of Educational Achievement (SEA) outcomes
towards these outcomes

Improved Behaviour Management and Individual students had specific goals and programs developed for them. Student
Support Officer time was allocated to the students.
Engagement
Targeted Funding for
Individual Students

Each student achieved specific
elements of their goals; these were
reviewed.

Improved Outcomes for Students with
an Additional Language or Dialect
Improved Outcomes for Students with Each student had a Oneplan developed with staff, student and parent consultation.
SSO support was provided on an individual basis in class. Regional support staff were
Disabilities

Individual students attained various
individual goals.

deferred to on a regular basis.

Improved Outcomes for
- Rural & Isolated Students
- Aboriginal Students
- Numeracy and Literacy
Targeted Funding for
Groups of Students

Program Funding for
all Students

Other Discretionary
Funding

Carolyn Rigney, our ACEO, was sourced and appointed in Term 4 2016.
AC funds spent to ensure there is a uniform approach to L&N in Primary school such
as Jolly Phonics & Words Their Way T&D with TRT release.

ACEO appointed, continues in 2017.
Attendance not a concern for our
ATSI.
Words Their Way ready.

Class sizes kept lower than EB.

First Language Maintenance &
Development
Students taking Alternative Pathways
Students with Learning Difficulties
Grant

Staff released to develop OnePlans with regional support staff.
Additional Wave 2 SSO time implemented.

Australian Curriculum
Aboriginal Languages Programs
Initiatives

nil

Better Schools Funding

Used to reduce class sizes, improve teacher pedagogy and ensure that disadvantaged
students have the support they require eg additional ACEO hours over entitlement.

Specialist School Reporting (as
required)

nil

Improved Outcomes for Gifted
Students

nil

Primary School Counsellor (if
applicable)

R-12 Counsellor position continued and supported by ACEO and PSW

NAPLAN at 75% or better at M&U
growth.

